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INDIANA STATE UNIVERSITY FACULTY SENATE

ANNUAL REPORT OF THE STUDENT AFFAIRS COMMITTEE  2006 - 2007
Submitted by

Jim Buffington, Chair

 
The Student Affairs Committee (SAC) had 8 meetings this year.  Membership and attendance is 
listed below:
Patrick Bennett—8
Jim Buffington—8
Steve Hardin—7
Yuetong Lin—4
Affan Badar—3
Elizabeth Brown (sabbatical spring 2007)—4/4
Chia-An Chao—8
Julie Dixon (sabbatical fall 2006)—0/4*
Juliet Kerico (fall 2006 only)—2/4
Joseph Grcic—7
Kathleen Heath (sabbatical fall 2006)—1/4
* class conflict during the four spring meetings
 
The SAC addressed 10 of 10 charges. Charges and Committee action are summarized below:
 
1.Provide a member to fill the faculty-speaking seat on SGA.
 
      SAC provided a representative to all SGA Senate meetings.
 
2.   Oversee the Faculty Scholarship: Continue the promotion of the scholarship to the faculty for
funding purposes; Continue to promote the scholarship to students.

        This is an ongoing charge.  SAC awarded three $1,000 scholarships for 2007-2008, promoted
the scholarship to faculty—contributions have risen to the level that we will soon be able to 
endow the scholarship, and promoted the scholarship to students—more applications were 
received this year than any previous year. 
 
3.   Continue to coordinate with the Faculty Senate and with SGA on the selection of students and
the monitoring of student participation to encourage and facilitate student attendance at standing
committee meetings.
 
        Because not all standing committees are distributing minutes, SAC has had difficulty 
accessing complete information.  Based on the information we do have, student attendance at 
these meetings was greater the 50 percent for the second year.  When monitoring first began, 
student participation was at 26 percent.
 
4.   Continue to investigate strategies as to how to be a force advocating that ISU provide a 
greater academic challenge for its students as well as create a supportive campus environment 
for its students.                



The SAC subcommittee found that the data gathered and analyzed was 
inconclusive.  SAC recommends that this issue continue to be investigated.  See 
Appendix A.

5.   Investigate grade inflation at ISU.

The SAC subcommittee found little evidence of grade inflation based on ISU data from 
1999.  See Appendix B.
 
6.   The Undergraduate Academic Advising Committee (UAAC) has recommended that ISU 
eliminate the printed schedule of classes.  A response is requested by November 14, 2006.
 
        SAC recommended the UAAC’s recommendation be incorporated and sent the 
recommendation to Faculty Senate prior to November 14, 2006.
 
7.   The Undergraduate Academic Advising Committee (UAAC) has recommended that ISU 
change its criteria for continued enrollment to require dismissal of students who achieve a 1.0 
GPA or less after one semester of full-time enrollment.  

SAC recommended the UAAC’s recommendation be incorporated and sent the 
recommendation to Faculty Senate.
 
8.   The TAFFY concept of the University College is in the formative stage. The Executive 
Committee would like to receive input that investigates this concept, this organizational structure,
and discusses the wisdom of same. Other possibilities that are designed to achieve the same (or 
very similar goals) may also be investigated and considered by the committees. Please begin with
a careful review of the attached condensed version of the Taffy report “Ensuring More From Day
One: Laying a Foundation For Excellence" (you may certainly study the "Final Report of 56 
pages as well), which is available at address http://www.indstate.edu/site/fyp/img/final-
report.pdf.  Please give a report  to the Executive Committee reflecting your views about this 
proposal.

SAC raised a number of concerns with the proposal, particularly in regard to 
elevating the status of the revised structure to College level.  However, the proposal was 
pulled before SAC issued its recommendation.

9. The TAFFY concept of restructuring First Year Academic Advising is in the formative stage 
and is integrated into the formation of a University College. Please begin with a careful review of
the attached condensed version of the TAFFY report "Ensuring More From Day One: Laying a 
Foundation For Excellence (you may certainly study the "Final Report of 56 pages as well), 
which is available at address http://www.indstate.edu/site/fyp/img/final-report.pdf.  Pay special 
attention to the section entitled "Academic Advising of First-Year Students."  Please give a report
to the Executive Committee reflecting your views as to this proposal.

SAC raised a number of concerns with the proposal.  However, the proposal was 
pulled before SAC issued its recommendation.
10. Investigate the Decline in International Student Enrollments.

The subcommittee generated a number of ideas for further study.  See Appendix C.



SAC recommends that charges 1, 2, 3, 4, and 10 above be carried on to the 2007-
2008 academic year.

Appendix A

Report of the Academic Challenge Subcommittee 
of the Student Affairs Committee

April 13, 2007

The Academic Challenge Subcommittee of the Student Affairs Committee of the Faculty 
Senate was charged to investigate the question of whether Indiana State University 
provides sufficient academic challenge to its undergraduate students. Evidence from the 
National Survey of Student Engagement (NSSE), freshman and seniors samples, 
indicates that there is a statistically significant difference between how ISU students 
perceive and describe the level of challenge that they experience in their classes and what
other American Association of State Colleges and University (AASCU) member schools 
and American Democracy Project (ADP) schools’ students say about their experiences. 
The committee formed in late fall to select a chair (settling on Robert Guell and Greg 
Bierly as co-chairs) and to formulate a strategy for explaining this gap.  The committee 
conducted much of its conversation via email, and met formally on the following dates:

11 December 2006
24 January 2007
2 February 2007
21 February 2007
14 March 2007
11 April 2007 

Initial discussions focused on disassembling the aspects of academic challenge captured 
by the NSSE instrument into strands representing student perception, workload and 
disposition, respectively.  The committee then formulated possible explanations and 
testable hypotheses to explain the disparity between ISU and other universities that 
participated in the NSSE. 

Members posited that, given the bimodal grade distributions that many of the committee 
members experience in courses, students at the upper end of the performance spectrum 
would feel unchallenged and that students at the low end would feel overly challenged. 
We also posited that students taking more courses classified as “difficult” would report a 
higher level of challenge than students taking fewer such courses. Additional questions 
centered on students who performed better during the year in which they were surveyed, 
vs. those that did not. 



To test these various hypotheses we requested from OSPIRE the individual student 
responses to the 2003 and 2005 NSSE surveys of both Freshmen and Seniors. These data 
were merged with, and stratified according to student pre-entry statistics (SAT/ACT, 
HSGPA, and HS diploma dataset type), programmatic participations (LC and FYRH), 
and on-campus academic outcomes and choices (EoS GPA and number of courses from 
the high DFW list.)

The statistical results from attempts to use multiple regression to model challenge 
parameters as dependent variables were, to say the least, puzzling. We found no 
systematic relationship between any of the NSSE indicators and any of the pre-entry 
variables or program participation variables. There was only a modest and inconsistent 
relationship between the NSSE questions and the on-campus academic variables. The 
variable that appeared most frequently with statistical significance was EoS GPA (end-
of-semester grade point average).  This variable held a positive and significant 
relationship to nearly half of the dependent variables, although rarely for the same 
question across the 2003 and 2005 timeframes. 

Dr. Guell has consulted the NSSE staff for further explanation. Two possible 
explanations remain viable: 

1)That better-prepared and performing students seek more challenging and sophisticated 
classroom experiences, and report accordingly, or

2) That better-prepared and performing students perceive and recognize those 
assignments that actually foster challenge (synthesis, analysis, evaluation) and report 
accordingly. If this possibility is true, it may suggest that, because ISU enrolls students 
that are statistically less prepared than those of typical AASCU and ADP schools, our 
academic challenge scores should  be expected to be lower than the scores of these other 
peer schools because those schools’ students are not our students’ true peers.

The committee is now exploring the possibility that students are not seeing explicit 
explanation of the types of assignments that require synthesis, analysis, and evaluation 
within syllabi. We have gathered the syllabi of several large-enrollment freshman courses
across campus and are testing a rubric. We will then see if our evaluations of these syllabi
are statistically different than the evaluations of better-prepared students and less-
prepared students. 

In summary, the Academic Challenge subcommittee has begun an investigation of the 
challenge measure of the NSSE, refuted a few initial hypotheses concerning the ISU 
disparity, and suggested others to investigate.  Our work is ongoing, and in order to be 
properly concluded, will need to persist into the 2007-2008 academic year. We request 
that this charge be held over through the summer and fall.

Submitted by Robert Guell and Greg Bierly

Appendix B



GRADE INFLATION AT ISU: The Committee Report:  March 19, 2007

The concept of Grade inflation in colleges has become a contentious issue with some 
scholars arguing that grades are being inflated and others arguing that grade inflation is a 
myth. In the following section, some of the arguments presented by both sides are 
summarized. This will provide a background for the committee to examine if grades in 
ISU have become inflated over the years.   

A review of the phenomenon of grade inflation. 

Grade inflation is considered a real problem reportedly seen in many universities, 
nationwide. It is claimed to be prevalent not only in public institutions, but also in private
colleges and universities. The tentative reasons advanced to explain inflation of grades 
are many.  Included in this list are liberal attitudes of faculty members during recent 
years, a reluctance to grade-down poor students, pressure on faculty to minimize drop-out
rate and retain students, and a presumed desire of faculty to receive good evaluation by 
students. A confounding factor is that grading policies vary from college to college and 
even among departments within the same college.  

What is wrong with grade inflation?
According to Valen Johnson (1997, Statistical Science, 12, no.4., 251-278), there is a 
substantial variation in the median grades assigned in different departments.  As a result, 
it functions as an incentive for students to select less challenging courses and majors. It 
results in substantial reduction in the number of challenging courses such as mathematics 
and natural sciences taken by students. It creates perverse incentives for faculty to inflate 
grades and lower standards. 

Publishing his data on the internet (http://gradeinflation.com/), Stuart Rojstaczer has 
argued strongly that there is grade inflation in American Universities, both public and 
private. He provides statistical data in support of his view. Taking the opposite position 
that grade inflation is a myth, Alfie Kohn (The Chronicle of Higher Education, Nov.8, 
2002), has also provided statistics in support of his view. His argument is that no one has 
ever demonstrated that students today get A's for the same work that used to get B's or 
C's.  These two opposing view-points are summarized in the following section.

I. YES, THERE IS GRADE INFLATION

Grade inflation at American Colleges and Universities
Stuart Rojstaczer, (http://gradeinflation.com)
__________________________________________

Data from 80 institutions led Rojstaczer to the following conclusions.

1. Grade inflation waned beginning in the mid-1970s. 



2. Grade inflation rebounded during the mid-1980s.
3. GPA's increased on average by 0.6 from 1967 to 2001. 

4. Grade inflation increased by about 25 to 30% more in private schools than in 
public schools. 

5. On the whole, GPA's have increased by about 0.15 per decade during the past 35 years.

6.  Significant grade inflation is present virtually everywhere.

7   Some educators try to link grade inflation to an increase in student quality as 
indicated by a corresponding increase in SAT scores.

8. Such a hypothesis is not valid because SAT scores explain less than 14% of the
variance in GPA. 

9. There are many factors that contribute to grade inflation. Among these are: 
(a) the kindness of faculty members (bleeding heart liberal professors of the 60s) 
(b) the emergence of a consumer-based culture (for the money students pay,

they should receive a good return). 
_________________________________________________
II. NO, THERE IS NO GRADE INFLATION
The dangerous myth of Grade inflation.
Alfie Kohn, The Chronicle of Higher Education, Nov.8, 2002.
_________________________________________________
1. It is largely accepted on faith that grade inflation exists... but the truly substantive

issues surrounding grades have been obscured.

2. It is hard to substantiate the claim that grades have been rising.

3. Adelman  (1995) reviewed transcripts from more than 3,000 institutions and reported
that "contrary to the widespread lamentations, grades actually declined slightly 
in the last two decades". 

4. A subsequent analysis by Adelman (2004) confirmed that there was no significant
increase in average college grades of students who graduated from high schools 
during 1972 and 1992.

5.  The bottom line is that no one has ever demonstrated that students today get A's for 
the same work that used to get B's or C's. We do not have the data to support such 
a claim.

6. An enquiry into grade inflation leads us to explore alternatives to our use of grades.
Narrative comments and portfolios can be far more informative than letter or 

number grades.  Indeed, some colleges -- for example, Hampshire, 



Evergreen State, Alverno, and New College of Florida have eliminated grades 
entirely. 
-
IS THERE A GRADE INFLATION AT ISU?

First, a distinction has to be made between "grade increase" and "grade inflation".
During the course of a few years, grades can increase for several reasons. One of the 
possible reasons is that, over the years, the quality of the students who enter a university 
may go up and there is a concomitant increase in students' grades. This "natural" increase 
has to be contrasted with grade inflation wherein academic performance that led to a "B" 
grade five or ten years ago, now is given an "A". When this happens without an 
accompanying improvement in student quality, it represents true grade inflation. 

The Grade inflation Committee has, therefore, to address two questions.
(1). Is there an increase in the grades of ISU students over the years?
(2). If there is an increase in the grades of ISU students, is it a concomitant of improved 

student quality or is it genuine grade inflation?

(1) Is there a grade increase in ISU?

Procedure

An index of Grade point average (GPA Enrollments as Values) of  ISU students for the 
years from 1998 through 2006 were provided by Sharon Gick, Associate Registrar for 
Records and by Barbara Taschida from the same office. 

 The GPA (grade point average) expressed as "Enrollments as values" of all the 
undergraduate students from the year 1998 through 2006 are shown in Table 1 of the 
attachment.  It is my impression that "enrollments as values" is a score derived from the 
GPA by software. It was not possible to ascertain the nature of this factored score. The 
SAT scores of these students from 1998 through 2006 are also shown in Table 1.. ( Note: 
there is a four-year lag between SAT scores from the date of high school and the 
graduation GPA at ISU.  That is, the SAT scores of 1998 should be compared to the 
college GPA's of 2002).  

Findings

Table 1 shows the average GPA-derived enrollment values of all the students of ISU 
from 1999 through 2006. Inspection of the data does not show a consistent pattern of 
increase in GPA derived enrollment values.  For instance, the GPA derived value of 2006
(2.962) is the same as that of 2003. 

Table 2 shows the same data broken down for the different colleges in ISU. Here too, the 
data do not show any noticeable increase in GPA enrollment values over the years.  



Since these data and the GPA enrollment values do not provide unambiguous results, it 
was decided to look at the number of letter grades (A's, B's, C's, etc) and see if there has 
been an increase in some of the letter grades over the years. For instance, were more 
"A's" given in 2006 than in 1998.  The "enrollment as values scores" of  Freshmen  from 
the year 1998 through 2006 are shown in Table 4 and those of Seniors in Table 5. 

The highest percentage of value scores obtained by Freshmen throughout these years is 
the letter grade "A".  This is true of all the four years of college. This is a surprise since 
there is a general impression that the "C” is the most prevalent grade in most 
undergraduate college courses. Do the present data mean that in 1998 Fall, 27.1421% of 
students earned “A's" and only 10.3456% earned "C's" ?    It is not clear if the numbers 
and percentages represent actual letter grades or a factored score.   Nevertheless, this may
not be an important issue because we are interested in examining if there is an increase in
the A, B, C., values given over the years. 

Visual inspection of letter grade values (A's, B's etc.,) of Freshmen does not show any 
significant increase. The same statement applies to Seniors.

One thing that is noticeable is that more A's and B+'s are given to Seniors than to 
Freshmen. Correspondingly, Freshmen are awarded more "F's" than Seniors. 

 (2). If there is an increase in the grades of ISU students, is it the result of student quality 
       slowly rising, or is it genuine grade inflation?

This is a moot question because the data presented so far do not show any unambiguous 
signs of grade increase in ISU.  Nevertheless, we wanted to see if there is an increase in 
the SAT scores of entering Freshmen and a corresponding increase in the GPA 
enrollment value scores of students when they graduate from ISU.  The relevant data are 
shown in Tables 1 & 3. For the University, as a whole, an increase in SAT can be seen 
from the year 2003 on. The SAT scores distributed on the basis of colleges are shown in 
Table. 2. These GPA enrollment value scores at the time of graduation from ISU show no
noticeable correlation with the SAT scores.   .

Tentative conclusions: 

Available test scores present no evidence of either an increase in the GPA letter grades 
expressed as enrollment values of ISU students over the years 1998 and 2008. There is 
also no solid data that indicate an inflation of grades. 

It has to be noted that these data apply to only a narrow window of nine years, from 1998 
through 2006, which does not allow us to make a long-term statement.

It has also to be noted that if the GPA enrollments as values is a true measure of GPA, 
then the most frequently given letter grade is "A", which is contrary to the observation 
that the most frequently given undergraduate grade is "C". Literature that has examined 



grade inflation recommends that colleges should be restricted to a 25% of "A" letter 
grades in undergraduate classes. 

 P.G. Aaron., College of Education 

Appendix C

Investigation of Declining International Student Enrollments.
Report to SAC

Subcommittee on International Student Enrollments
April 13, 2007

Background.  Declining student enrollments are the major concern of the Faculty Senate 
and a great concern to Indiana State University.  A subset of this problem is declining 
enrollments among international students.   International Student enrollments have 
declined precipitously since 1985, when   international students comprised 9.4 per cent of
the student body.  Today, that percentage is 4.2 percent.  If we had maintained the 9.4 
percentage, we would today enroll 952 international students instead of 448, and current 
enrollment would have been 11,072 instead of the actual 10,568.  The decline in 
international undergraduate students is especially troubling.  In 1985, 9.1 percent of our 
undergraduates were international; in fall 2006, only 1.6 percent are.  See Appendix A.

The International Affairs Center has taken steps to reverse this trend.  See Appendix B.

Findings.  

First and foremost, an integrated strategic plan should be developed to focus on the 
recruitment and retention of international students.  The plan should include:

 A position dedicated to computer technology and recruitment
 A welcoming, dynamic, informative and multi-lingual website  directed 

towards international students. With current trends where students “shop” 
for a university on-line, this element is critical in attracting qualified 
applicants. Other universities have developed such sites, e.g., Ball State 
at HREF="http://www.bsu.edu/internationaladmit/"

      (Our web site could highlight international alum s; in particular (
names?? )
 In-house credential review for both graduate and undergraduate 

applicants. Trained  staff able to turn around an application quickly ( within
48 hours) is essential. International students should be able to see the 
status of their application on line. Priority review and response by 
graduate and undergraduate admissions is critical. Establishing a 
strategically- designed process for credential review and response to 
potential students which would involve both School of Graduate Studies 
and Undergraduate Admissions would enhance our ability to send out 
necessary visa forms/ acceptance letters in a timely fashion.



 Engaging faculty in the process of recruitment, in particular faculty who have 
interest, knowledge and connections in a particular region. Faculty could 
be actively involved in video-conferences, in particular, playing a role 
in the “Destination Indiana” of which ISU is a member. An assessment
of our current participation would be useful, e. g. an overview of the 
groups coming to campus through this project over the past two years as 
well as our presence at state-wide videoconferences to recruit 
international students also over the past two years. 

 Retention of international students by providing an atmosphere of welcome 
and activities geared to student satisfaction including 

                    -Development of an international house, similar to the African-
American  
                     Cultural Center, where students can congregate, cook, and host      
                        activities. 
                        -Survey of our current international students to determine what attracted 
                            them to ISU and capitalizing on that information.
                        -Collecting and maintaining email addresses for graduating students,  
                            maintaining contact with alums, inviting successful alums to campus to 
                            give presentations/receive honors. This could be highlighted on the IAC
                            webpage/also ISU webpage.

 Review of our relationship with Interlink and how this impacts international 
enrollment. Could incoming students be better served and more likely to enroll 
directly in ISU if we could offer an ESL program?  Current issues with TOEFL 
testing may be negatively impacting our ability to attract qualified students. Other
schools …. (list current Indiana schools with ESL programs)  are able to attract 
students who may not meet the TOEFL requirement  and enroll students in an 
ESL program rather than outsourcing the English-language training. 

 Creating a distance education program geared to the 2& 2 model- where the final 2 
years would be completed on campus. (more here about possibilities??)

 Increasing numbers of students coming from locations/universities where we have
already an established partnership. e.g., we have (very satisfied undergraduate) 
students from Morocco; could these students help to play a more active role in 
encouraging other students to study at ISU?? What areas are of interest?? Could 
these departments be targeted and become more involved in the recruitment 
process?

 Creation of a campus-wide committee including international student representation 
charged with reviewing the current methods of international student recruitment 
and what steps to take to reverse the trend and increase enrollment.

 ISU’s current system, with admissions having responsibility for international 
undergraduate enrollments and the graduate college having responsibility for 
international graduate students presents structural problems.  Formerly, ISU was 
able to turn around admission requests within 24 hours, but the current system 
requires a great deal more time.  

 Because of changing economic and cultural reasons, perhaps the role and training 
of host families should be changed




