
The function of remedial work in the curriculum

Item Type Thesis

Authors Zimmerman, Julia Stanley

Download date 22/05/2023 22:11:05

Link to Item http://hdl.handle.net/10484/7879

http://hdl.handle.net/10484/7879


~;'

THE FUNCTION OF

REMEDIAL WORK IN THE CURRICULUM

A Thesis

Presented to

the Faculty of the School of Education

Indiana State Teachers College

.... '... '.. I

., ." ~ :l ~, , • J ''''';1 ~ t' .. .. '"'

: ~',: :~~.""",.....---
...
. .. , '.' , ,

In Partial Fulfillment

of the Requirements for the Degree

Master of Arts in Education

by

Julia Stanley Zimmerman

1942



The thesis of Julia Btanley Zimmerman

Contribution of the Graduate School, Indiana State

Teachers College, Number 474, under the title

THE FUNCTION OF REMEDIAL WORK

,

IN THE CURRICULUM

is hereby approved as counting toward the completion

of the Master's degree in the amount of 8 hours!

credit.

"

Date

J:.~::=:~~L~~~~~~~ , Chairman



TABLE OF CONTENTS

PAGE

1

2

2

3

3

3

4

4

7

7

7

8

8

8

9

9

12

18

18

21

24

26

37

• •

• •

• •

•

•

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

•

• •

• •

• •

• •

• •

• •

• •

•

• •

• •

• •

• •

• •

•

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

• •

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

Mental •• • • • • • • • • • •

Physical • • • • • • • • • • •

Pedagogical • • •

Emotional • • • • • • • • • • •

Social • • • • • • • • • • • •

Moral •••

Methods • • • • • • • • • • • • •

HISTORY • • • • • • • • • • • • • • •

PRESENT TRENDS

.Reading Room • • • • • • • • • • •

Home conditions • • • • • • • • •

Individuals in the Reading Room •

Reading program • • • • • • • • •

Integration • • • • • • • • • • • •

I.

CHAPTER

THE PROBLEM

statement of the Problem • • •

Importance of the study •••

Definition of Terms Used •• •

Remedial work • • • • • • • •

Curriculum • • • • • • • • •

The Function of Remedial Work •

Importance • • • • • • • • •

Factors • • • • • • • • • • •

II.

III.-



"



"



CHAPTER I

THE PROBLEM

It is estimated th~t there are three. million mentally

and physically handicapped children in the schools of the

nation. These individuals are found at all levels from

the nursery school through the college and university. To

this large number of handicapped may be added the tnousands

of children, mentally and physically normal, who are

maladjusted socially, morally, or emotionally. It is

educational neglect that has resulted in the retention

of this vast army of maladjusted children in the regular

grades.

and all-round wholesome ,development of the individualj (2)

the improvement of the physical and social environmentj (3)
the maximum welfare of society through the c08perative

"

:', .
, ,, , .
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efforts of individuals and groups. The opportunity is at

hand to help these individuals to meet successfully the

problems of life.

STATEMENT OF THE PROBLEM .

This study has for its objectives (1) a review of

the history and philosophy of the remedial-work movement

to establish criteria for the interpretation of its

present activities and trends. Furthermore, this study

will seek (2) to discover the potentialities of remedial

work for enriching individual life in intellectual,

physical, emotional, social, and moral areas.

IN~ORTANCE OF THE STUDY

The literature available to make a study of the

remedial movement is limited. A :few authors have stressed

its spiritual, philosophical, and dynamic values.

Many have presented research data, and others have outlined

programs and plans for the future. This study, however,

is an-attempt to interpret the concepts gained from all

the above sources. It will attempt to validate the remedial

work in the curriculum as it functions in arithmetic.

Space does not permit more than a meager view of the entire

movement. It is hoped this view will acquaint the reader

with the far-reaching influence of remedial work.
"
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DEFINITIONS OF TERMS USED

Remedial work. In tlds report remedial work refers

to the type of corrective measures that must be undertaken

to remove interferences· and to remedy handicaps that

prevent optimal growth.

Curriculum. The wri.ter uses the term curriculum

to mean all the experiences pupils have in school. From

this point of view, each pupil's curriculum varies to some

extent. The curriculum is considered more as a functional

instrument than as sODletlling final. It is nothing more

than a mechanical agency serving as a pattern and guide
\

to the instructional personnel. A course of study must be

planned and followed.

Through the experiences in which the pupils are
expected to engage in school and the general order of
the ~equence in which these ixperiences are to come,
a ~ourse of study is formed.

It has been one of the aims in recent years to state

the goals of all areas of the curriculum in definite,

meaningful ways. This was essential that those concerned

with the results of education could prepare means of

IFredrlck Gordon Bonser, The Elementary School
(New York: The Macmillan Company-;--1921), p. 226.
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evaluation. The objectives of the curriculum are desirable

characteristics that the learner should have. These

include (a) his physical characteristics as well as his

mental, social, and emotional characteristics; (b) his

mental capacities and special aptitudes; (c) his educational

achievements, appreciations, and insights; (d) his
-

character and personality traits,. including his ways of

living~ Educators are concerned with the study and

description of these characteristics and qualities of

the individual at all stages of the educative process.

The study of these objectives will be a part of this paper.

THE FUNCTION OF REMEDIAL WORK

Importance. A quarter of a century ago neither

teachers nor principals paid much attention to any individual

differences that may have been evident in the learning

abilitJ of children under their control. Then followed

a time when educators concerned themselves with altering

school practices in the light of changing social needs,

new scientific knowledge, and new educational theory.

Adapting ~ducation to the great range of individual differ

ences at all age levels has been one of the most persistent

and c~ll~ngingproblems.

':~, Var,ious surveys, particularly the psychological

'f

work 1n the:army at the time of the World War, have supplied



5·

relia1:?le statistical information about the range of

intellige~ce--informationthat cannot be brushed aside

lightly. For example, one of the studies conducted by

the ar~ psychologists anq sUbsequently repeated by others

pointed out the differences in average intelligence between

various occupational groups. Possibly even though the facts

are known, there is still some lack of appreciation of

their significanc. There is confusion in the use of these'

basic facts of education.

A further and more recent development has been

tests ~ntended to measure special types of mental ability,

such as will, temperament, emotions, moral attitude,

administrative capacity, personality, mechanical aptitude,

and other somewhat similar mental qualities. It is

p~obable that the future development of mental tests will

be markedly in this direction.

Studies in most schools show that there is a very

high percentage of pupil failure. This results in an

increased amount of over-ageness. The results of achievement

tests' have shown that many pupils fail to make satisfactory

progress -in their school work. There is a wide difference

in the abilities of pupils to do the reqUired work.

Superintendent Maxwell of New York was the first to bring

the attention of the American educators to the serious
' "

problem of maladjustment in the schools of the United States.
"
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TABLE I

AGE-GRADE TABLE SHOWING NUMBER AND PER CENT OF OVER-AGE

PUPILS FOR AURORA, ILLINOIS, FOR THE YEAR 1929-302

I
Ii
\,
"

Grade

Age

1 2 3 4 5 6 7 8 Totals

4 12 45 93' 119 57 331

5 17 60 96 117 295

2 12 26 33 83 157

14 39 104 138 49 13

9 42 112 145 51

63

395

360

385

359

362,

2 364

3

1

3 27 52 87

2

32

1

2

1

41 115 159 367

5

1

353 41 1

130 192 38

32 100 207 44

6

7

8

9

10

11

12

13

14

15

16

Totals 528 39i 414 370 365 277 342 214 3101

Number ov~r-age 45

Per cent over-age9

58 53 63 77 89 73

15 13 17 21 24 18

55 503

18 16

2Leo J. Brueckner and Ernest O. Melby, Diagnostic
~ Remedial Teaching (Boston: Houghton Mifflin Company,
l~~:l)", p. 2
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Table I is a typical age-grade table showing the

ranges in the ages of tile pupils enrolled in the same grade.

There is a great range in age from eight to fifteen in

grade four. The same is true in the other grades. The

per cent of pupils tlmt are over-age increa$es from grade

one to grade six. Then there is ,a decline, showing that

the over-age pupils are probably leaving school. The

failure of pupils increases the cost of schools.

Factors. The factors tha~ contribute to maladjustment

may be classified as: (1) mental, (2) physical, (3)

pedagogical,. (4) emotional, (5) social, and (6) moraL

(1) Mental. Probably tile greatest single cause of

maladjustment may be classified as lack of native intelligence.

Inability to learn is a symptom of subnormality. To

determine the mental level of the pupil, intelligence

tests ,are given.

(2) Physical. Many pupils fail to make satisfactory

progress because of physical defects. Their vision may be

so far below normal that they cannot see the printed pages

clearly or read the work written on the blackboard. They

may be undernourished, anemic, and fatigued. Previous

illnesses may have caused their health to be undermined, and

hence they may not be capable of the sustained effort that

successful school work requires. Physical conditions can

in most cases be greatly alleviated and even cured by the

right kind of medical attention.
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(3) Pedagogical. Many deficiencies in the work of

pupils are factors over which the school has control. The

school admiIllstrators could alleviate many deficiencies

in the work of the pupils by proper methods. Failure of

the pupil may be the result of poor instructional material.

No individual training may have been given. The presentation

of material incorrectly by the te?-cller will cause the

student to create bad use of his skills. His work then

shows that he has acquired habits WIlich seriously hinder

his performance. These difficultles must be diagnosed

before'remedial work is undertaken.

(4) Emotional. Emotional disturbances of pupils

often cause unsatisfactory progress. Fear of the teacher

may inhibit his responses to a marked degree. Some pupils

feel keenly the little unpleasantnesses that arise. The

development of strong anti-social tendencies, whicn result

in lying and cheating, are common. A happy home life

reduces the likelihood of serious emotional disturbances.

(5) Social. Faulty attitudes of tile pupil are often

the direct result of unsatisfactory environmental conditions.

The atti~ude of the social group toward education may

determine the amount of effort the pupil will make. The

individual possesses certain personality traits that

determine the character of his social relationships •

. '".
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(6) Moral. Morals are habits of personality which

include honesty, trustworthiness, personal habits, religious

attitudes, and siIDllar components of character. The

individual of high moral character is one wnose conduct is

intentionally for the common good. The task of home, school,

church, and other agencies directly concerned in gUiding

and stimulating youth's moral growth is effectively performed

only if a moral code comes to have a unique impelling

authority in shaping his ideals and conduct.

Methods. The schools began experimental projects.

Children were no longer classified into types as normal

and subnormal by group tests. Intelligence is distributed

as are other human traits. The range of intelligence found

in a typical schoolroom was very large. The scores on

intelligence tests in various grades are shown in Table II.

Table II shows that mass methods of instruction never

provide adequately for children whose needs vary.

Achievement tests proved to the teacners tl1at c'hildren' s

aChiev_ements vary in accordance witn their mentality and

character traits. With all these differences in mind,

society demands that the school provide education for all

children.

There are three principal ways in whicn the school

may provide for individual differences among its pupils.

The school may allow for such differences by (1) regulating
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the time in which pupils are to complete. their work; (2)

changing the amount of work requirea according to pupil

ability; (3) varying the methods of teaching. Combinations

of these methods might be found.

Although it is easy' to be aware of differences of

intelligence, it is quite another matter to measure them

and to devise proper administrative ~nd instructional

procedure to take account of then!'. Tne needs of the child

will be met by remedial work if the administrative,

curricular, and method devices work togetner.
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TABLE II

DISTRIBUTION OF MENTAL AGES BY GRADES,

ELEMENTARY SCHOOL, AURORA, MINNESOTA, NOVEMBER 19263

Mental Ages
Grades

Tnira Fourth Fifth Sixth
B A B AB AB A

Totals

14 2 . 9 2 3 3

10 5 14 4 4 2

3 ~ 9 8 6 2 4

3 3 6 10 54 3

4 7 746 1

55 16 56 18 59 14

1 11 1 8 2

52 21

11

19

33

39

36

30

29

28

24

9

13

6

6

4

4

291

5 1

3 2

3 1

2' 1

13 4

5 1

6

3

417 1

1

1

1

1 1

6 1

113

1

9

12

8-3 to 8-8

7-9 to 8-2

8-9 to 9-2

9-3 to 9-8

7-3 to 7-8

9-9 to 10-2

Below 7-3

10-3 to 10-8

10-9 to 11-2

11-3 to 11-8

11-9 to 12-2

12-3 to 12-8

12-9 to 13-2

Total
I

13-3 to 13-8

13-9 and over

B
!I

I
Ii
;1

I

Median mental age 8-0 9-0 8-6 9-6 J.(}.6 9-6 11-0 11-3
, I

- °L~o J. Brueckner and Ernest o. Melby, DiagnostictOO"Remedial Teaching (Boston: Houghton Mifflin Company,
931)' P 2" , .
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CHAPTER II

HISTORY

"Each child is a person, a living, gr~wing human

being, with the right to physical and mental health, with

the right to happiness."l

This has been the accepted. thought through the ages.

Before the Christian Era, Plato stressed the importance of

early childhood training and the necessity for family

co~peration. He foreshadowed the importance of mental

health' as an educational objective. Religious training

prevailed for years. The reaction against the stern Puritani

cal doctrines came during the late eighteenth and. early

nineteenth centuries. Pestalozzi expressed a firm belief

in the ability of mothers to educate their children.

The schools of Robert Owen attempted by amusement

and instruction to give moral, physical, and intellectual

training. There was no punishment and the children were

not to be annoyed with books. 2

Locke (1632-1704) said, "Children are not to be taught

by; .rules whiCh will always be slipping out of their memories."

. , .lCar1eton Washburne, A Living Philosophy of Education
(New York: Th~ John Day Company, 1940j p.3

2Ellwood P. CUbberley, Public Education 1n~ Uniteq
States (Boston: Houghton Mifflin Company, 1934), p. 138

'f
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Our American civilization is an extension of the

European, which had its beginning in Greece. Evolution of

education started with the Greeks. Their chief educational

contributions were in the fields of aims and content. 3

About 1903 Binet organized a society in Paris for

the purpose of studying tile mental adjustment of' schoolI pupils. In 1904 a commission was appointed ~ the Minister

fi of Public Instruction to investigate the teaching of
~i
t; subnormal children. They were abviously unable to profit

from instruction in regular classes. A. special school was

organized for these pupils. Binet and his associate, Simon,

worked out a' scale for determining tne mental levels of

pupils. They advocated the classification of school

children on t.ne basis of aptitude, and both realized that

training each child for a career suitable to his special

aptitudes was important. 4

. Stern, a Qerman psychologist, became particularly

interested in tne subject of individual differences. He

ortginated the concept of the intelligence quotient.

- °George Willard Frasier and Winfield Dockery Armentrout,
AD,Introduction to Education (Chicago: Scott Foresman and
COmpany, 1938), p.112 .

'4Gertude H. Hildreth, Psychological Service for .
School Problems (Yonkers: World Book Company, 1934;;-p. 28-34
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The first psychological clinic of which there is a

record was establisned by Witmer at the University of

Pennsylvania in 1869. Goddard did extensive work wi til tests

and disclosed the need for differentiated treatment of

pupils.

Terman has influenced general education chiefly by

giving his construction and appli,cation of Binet scale

revisions and interpretation of the results in the interests

of pupil welfare. Classifying and sectioning of school

children are among the problems rie investigated.

'Wallin, another pioneer in the study of school

children, has added to our knowledge concerning the mental

adjustment of subnormal and handicapped cnildren. Through

extensive research he added the general principles of

educational treatment for such children.

The activities of these leaders have given us today

the educational treatment of the sUbnormal, the construction

of devices for mental measurement, and the foundation for

the stUdy of maladjustment in children.

- Today, progressive schools have been established

in many places. These "new schools" vary in nature and

scope from the traditional type. The curriculum has been

gradually expanded, and the school has been called upon

to dir'ect its energies toward newer and larger purposes.

'Certain characteristics 01' this progress will be found in
"

an increasing number of pUblic and private schools from
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kindergarten to university allover the United States.

From 17'75 to 1900 the old subjects were taught and

new ones were added because of the cnanging demand of the

period. Soon there were not enough hours in the school

day to teach all the subjects in the old way. Attempts

were made in the solution of this ,problem.
.

John Dewey, in the experim~ntalelementaryschool

he conducted for some years in Chicago, constructed a

course of study based largely on occupations, projects,

and social demands, which continually called for expression

rather·than receptivity. 'In his school the old formal

sUbjects with a set time for classes were replaced by

studies, projects, and activities. These conceptions, in

turn, have called for new thinking.

The compulsory attendance law brings into the schools

the truant and the incorrigible, many children of the

foreign-born who have no aptitude for book learning, and

others of inferior mental qualities who do not profit by

ordinary class-room procedure.

- The result has been the esta.blishment of differentiated

and parallel courses of study. Our better organized school

systems make provisions that every boy and girl may find the

type of education suited to his or her peculiar needs.

Special classes were organized to aid those suffering from

Q.ver~age,. speech defects, and other peculiarities.
"



TABLE III

THE EVOLUTION OF THE ELEMENTARY-SCHOOL CURRICULUM 5

1.900

Oral Language

Arithmetic

Grammar

Text History

Nature StUdy

Home Geography

Text Geograp.Lly

Reading

Spelling

Writing

Dr<3:wing

Music

Manual Training

Elementary Science

Physical Training

Sewing

Cooking

-Literature

1850

Manners

16

Mental Aritlnnetic

Declamation

Grammar

Conduct

Spelling

Writing

Geography

Object Lessons

Reading

Elementary Language History Stories

Ciphering

Bookkeeping

" - .. 'SEllwoodP. Cubberley, Public Education in the
United States (Boston: Houghton Mifflin Company, 1934), p. 473

Arit.hmetic

1775

Writing

Catechism

Reading

Spelling

Bible
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Discri~nation among children should not be made because of,

their defects.

The use of intelligence tests provokes enormous

controversy. The school cannot create intel~.igence; but

by the use of tlle test, the child is given a better

classification in the school.

No education in the past ever succeeded in making

students wholly alike; and fortunately, no education in

the future will ever do S,o. The world has need of differences,

and the best in each youtll lnust be developed. Education
,

i above the common elementary founda~ion should be as variedp
~
h
II in its possibilities as is natural man.

I History has shown the steps in reaching the goal
~

~ today, but all must strive on to reach the dream of

~ tomorrow.
~
v
if
f

• f
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CHAPTER III

PRESENT TRENDS

Information has been assembled whicil shows that

schools have failed in many cases to adapt the curriculum

and methods of teaching to tIle differences in ability,

interests, and needs of individual pupils.

READING ROOM

The Reading Room of McLean Junior High School,

Terre Haute, Indiana, was opened September 5, 1939. There

were present five boys and one girl. They were selected

from the enrollment in the school because tlley had at

least three Ffs on their report cards at tIle close of the

previous semester. The enrollment in this room was

increased to thirteen boys and two girls. Why trlere were

so many more boys than girls in tilis group is a question.

The answer may be t!~t boys show an uglier attitude when

they cannot master or understand a sUbject. The boy will

give up more easily while the girl will try harder to

please. As a result, she receives a better grade with the

same type of mind as the boy.

The grades of these fifteen children while they were

in the fifth and sixth grades which show that only two had

failed prove that they had been promoted witll their class
. I
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until they reached the junior high school. These boys and!

girls were misfits in school. They needed creative and

corrective instruction.

"

,

I
iI
~
.)
j

i
~

i

Most workers reali~e that there are no real differences

between boys and girls. If there is one, it may be a

slight superiority of girls in verbal intelligence tests.

Boys seem more variable than girls, and they are more

numerous at both ends of the distribution of intelligence.

For educational purposes, the differences are so small as

to be of no significance.

The mental development of the feeble-minded child

is not only slower than that of normal individuals but

also ceases and begins to decline earlier. It has been

found that retarded children vary in their mental make-up

as do normal children.

There are usually four degrees of mental retardation

given. (1) An idiot is a mentally retarded child who is

incapable of learning the rudiments of school work. Any

attempt at schooling is considered a waste of time. (2)

An imbecile can care for himself personally and do odd

jobs. (3) A high-grade mental defective, usually called a

moron, under favorable circumstances and with training

can become self-supporting. (4) The borderline defective

progresses very slowly in school work.

Many studies have been made of school systems in
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are only slightly inferior to the average child in physical

development. Some people believe' that the brain of the

retarded child is smaller than that of the average, but

research workers have not established this fact. It is

recent ~Tears. The agreement has been reached tl1at two to

j three per cent of the school population is mentally retarded.

1 If the borderline defectives are included the number may

t go as high as five per cent. The conclusion is that any
j

i system with .five hundred or more citizens should provide a

special room where a curriculurn can, be adapted to the mental

level of these people.

Studies have shown that mentally retarded children.,,
.1.'

probable that mentally r.etarded children are on an average

slightly inferior physically to normal children. The

mentally deficient child is often retarded in speeCh which

is closely related to the intellectual functions.

It is generally accepted that many retarded children

succeed in hiding their deficiency until they reach the

third, fourth, and even higher grades.

- Educating mentally retarded children requires keen

insight into their characteristics. In some respects

there are marked differences between the mentally retarded

and the average child. Through study and understanding

of' thecharacijerlstlcs of these children, they can be

b;elped.
"
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,Home conditions. Results of a check on the living

conditions of the children in the Reading Roonl is shown in

Table IV. The data clearly demonstrate that a broken home

causes emotional instability. The Reading R~om group came

from parents of a low-grade education. These children are

victims of unwholesome conditions.

Ordinarily the school seeks to produce a social

product while the home tends toward emphasis upon bUilding

an individual. Not only should the family influence the

educational policy more than it does at present, but the

signifi~ance of its contribution should be more practically

realized by both parents and teachers. The emotional

setting, so far as it is a product of social circumstances,

is largely due to the work of the parents, and it has an

abiding life significance. The parent should see himself

as a first-period instructor in bUilding llabits in accord

with later needs.

Table V shows the economic status of the parents of

the children in the Reading Room. One wonders, not that

these children have violated the law,'but rather that in

these circumstances they are able to get any satisfaction

out of life. An organism cannot be expected to function

normally and smoothly if it is physically impaired. Nor

can children be expected to function normally if their

lives are cluttered with unstable influences that interfere
"

I~
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HOME SITUATION

22

WHEREABOUTS Own Parents
OF parents Mother,Father Botn Parents living

THE CHILD living dead d.ead dead divorced apart
together

With both own
parents 3

With mother and
:} stepfather 2I

fI
~I With father and 3 1I stepmother

.

With mother
only 1 1 1

In another home 1

With father
only 1

In a disorderly
house 1

- . '''-- ...... ,--

I

1. "
.~

f,,;



TABLE V '

ECONOMIC STATUS OF THE PARENTS

23

Girls
White' Negro

Boys
White Negro Total

On Federal relief 1 1 5 7

Unemployed, aided 1 1
by relatives

Sporadic employment 2 2

Employed, but income 4 4
inadequate

Employed, income 1 i
adequate

"
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with mental health. Many times maladjustments express

themselves in antisocial conduct. The child, deprived of

normal social outlets, is "taking :it out" in delinquency

not only in the home but in the school and in the neighborhood.

:j

;1

"

Individuals in ~ Reading.B.2.2!!!. Each of the

Reading Room pupils needed special study and thought which

would enable him to develop his mentality. Group instruction

was used in overcomingcomrnon difficulties. The pupil's

attitude was usually better if he ,were included in a group~

The theory in establishing tnis room was that the

slow-learning- child is one of low intelligence. He is

incapable of keeping up with his classmates in the regular

public schools and therefore requires a modified curriculum.

When a child does not progress in school at the same rate

as other children, he may be aonsidered mentally retarded.

Xhe pupils in the Reading Room ranged in age

from thirteen to fifteen years and had been promoted to the

seventh and sometimes eighth grades. These pupils were

found to be imbeciles, high-grade mental defectives, and

borderline defectives. No idiots were included. This

group was listless. Many preferred to sit and look around.

The making of scrap books was a task. Organizing the

pictures into units SUCh as foods, flowers, birds, and

~ouses took hours of work. It was necessary to repeat a
"



!
J
1

J
i

25

simple assignment four to six times before everyone could

get to work.

A fifteen-year-old boy tested in pre-primer level

on the New Stanford Achievement Test and the Iowa Silent

Reading Test. For years children had let him look on

their papers and copy from them. He nad a silly grin tllat

never left his face. A primer, p~e-primer, or first reader

was of no interest to him. He was very religious and

"

would bring beautiful, colored, religious pictures to

school. He had raised pigeons to'sell, and some he had

trained to carry messages. On one occasion, this boy

wore two hundred or more advertising pins on the legs of

his pants. He was always poorly dressed and badly groomed.

in the room. he would bring the teacher flowers, pictures,

!i
Ii On reaching his sixteenth birthday, he left school.
:~~
yI One boy was put back into regUlar classes. Although

this boy did not make hig.n grades, he managed to pass. He

had the' ability to be a friend of other boy s, and often

advised them and helped them.

One girl was given t:ne privilege of deciding whether

she wished to stay in the Reading Room or go into regular

classes. She chose the former, because she was at the

head of the class in the Reading Room and would be in the

lower level if she returned to regular classes.

Another boy who was fifteen years of age had much

artistic abili't)'. Nervousness made him the most industrious
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on their level. About fifty per cent of our adult population

cannot read with ease and understanding.

"

Reading program. A reading program was established

for the Reading Room. The plan was to develop the fundamental

study _skills which would be needed in and out of school.

These skills are: (1) comprehension and interpretation of

facts; (2) vocabulary development; (3) speed; (4) reproduction

and organization of ideas. The children needed these skills

that they might carry them over to the study of geography,

history, and other reading sUbjects •

and childish things. He wrote to an early morning radio

program as~ing that they dedicate a song in honor of his

teacher. When he was placed in a regular arithmetic class,

he was miserable, and he b~gged to be allowe~ to stay in the

Reading Room. All the boy desires to do is draw. He has

In the questionnaire some students stated t,l:lat they liked

to read. This was the case when the reading material was

.,
';,.

t

~ no ambition to continue into highschool •

.~ Before the close of the first semester, half of the
i1
~ group in the Reading Room had been moved out into regular
j

1 classes. In nearly all qases the results were gratifying

and seemed to show that some good had been accomplished.

'In order to become better acquainted with the pupils

some personal questions were used as given in Table VI.



TABLE VI

PERSONAL QUESTIONS

QUESTION YES NO

Do ;y-ou like to go to school? 9 8

Do you have as much time to play 12 5

as you would like?
"

Do you enjoy reading? 12 5

Do you like to have someone read 13 4
[1
'"I to you?
~

I Do you have a card for the public 5 12
or sC.tlool library?

Do you have a job after school or on 12 5

Sunday?

Do you attend the movies twice a 9 8

w:ee:lr?

"
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The group was found to be deficient in the narrow

spans of r~cognition, inaccurate return sweeps of the eye,

irregular rhythm in silent reading, inaccuracies in the

recognition of familiar wo~ds, and expressionless and jerky

reading. Therefore, the entire field of skills had to be

retaught. In the proficient reader the skills seem utterly

simple. The darting eye takes in the words with such ease

and with so little effort. One unfamiliar with the

process would be inclined to think that reading is a far

more simple activity than t J1 pewriting, sewing, or dancing.

This is not true. It takes a great amount of practice to

become an excellent silent and oral reader.

Because of reading deficiencies many pupils labor

under great difficulties in perforluing the study activities.

speed in reading is closely correlated witn comprehension

in most cases. Emotional reactions such as feelings, attitudes,

interests, and appreciations are intin~tely associated with

the reading process.

Oral reading is slower and consequently not so

efficient as silent reading for some purposes. The element

which makes oral reading slow is the relatively cumbersome

process of pronouncing words. The span of recognition is

larger in silent reading. Both processes were taught.

It,was not necessary to prepare these children for

tlle appreci,ation of good literature or technical scientific
"
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materials. They would never attain the level for under

standing them. Instead the vocabulary was enlarged.

Interest was stimulated in stories on their reading level.

"

began to read books.

The use of the dictiona~y was stressed and most of them

gained skill. This made them very happy, because it

opened a source of helpful informati9n.

Very few of the Reading Room pupils possessed

library cards. They were taken to the school library and

it became a familiar place to them. Library assignments

were made. As a result, some obtained library cards and

fail and there were no exceptions found in the Reading Room.

Reading is undoubtedly the core of the modern

curriculum, which aims to secure a steady and well-rounded

growth for the student. Case A·is a seventn grade boy,

thirteen years and eight months old. He had an I. Q. of

eighty and a mental age of 11-6. In arithmetic computation,

he, is in the fourth grade, and in spelling he is in high

~1
8 One of the most obvious reasons for reading is to;J

~ acquire informative, accurate knowledge. This is the
'v
~ purpose of most newspaper reading, the reading of time-

~ tables, maps, and dozens of other materials which come into

every individual's life. Probably many C.l:lildren dislike

reading for stUdy as opposed to reading for pleasure,

bedause it so often results in failure. No one likes to
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second or beginning third. He had been promoted because of

his size. His reading and spelling are consistently in

the second or beginning third grade. This boy's reading

ability is three years below his mental capacity and he

is therefore considered a severe case of reading disability.

As a result of remedial work with this boy, he had improved.

A poor reader is often sensitive and easily discouraged.

'One must encourage and make 11im feel that he can read. In

selecting reading material, there is much to be considered.

The aim should be to furnistl enj oy ment and s timulate the

reader.'

A program of remedial reading was used during the

entire year. A variety of reading tests was given. The

errors were tabulated. The reading level of this group

was compared with that of normal individuals. Pupils who

encounter serious difficulties in one phase of reading are

usually weak in other areas. Remedial instruction must

be organized around centers of interest. The great need

for remedial work in reading suggests that something is

s'eriously at fault in present methods of teaching beginning

reading. From whatever school level we choose, research

results confirm the gener.al observation that pupils have

not developed effective reading skills and habits, and

that 'the mental hygiene of hordes of children has become

"'i:~pai'red as, they are forced to adapt themselves to learning
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more and more unintelligible and meaningless materials.

Until recently, the problem of establisning a

vocabulary was met by having the pupil read the same book

again and again. This repeated exposure may have aided

in fixing word recognition, but it also led to memory reading

and introduced failure into the school system.

The first essential for good reading is instructors

who know what reading is. They must understand reacing

difficulties. Tl1ey must never become so absorbed in the

mechanics of reading that they lose 'sight of the purpose

of all reading: to get ideas from the printed page.

Teachers of beginning reading set up the oral nabit and

in later grades remedial teachers work hard to uproot the

habit. Once formed, however, it is diffiCUlt to eradicate.

It is necessary for remedial instruction to start at the

point of greatest weakness. Often reading material needs

to be simplified.

The first step in giving remedial instruction is to

secure the whole-hearted interest and codperation of the

pupil. Efforts were made to increase tIle pupil's confidence

in his ability to read well. They were encouraged by

constructive suggestions, and the lesser errors were often

overlooked.

Many methods. of overcoming their reading defects

were tried. One boy who was interes ted in all kinds of
"
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automobiles was given material on this sUbject. He soon

showed great interest and improvement followed. A part of

eac.ll period was devoted to silent reading. Books were

provided which contained fast-moving narratives and

portrayed action. The habit of reading for a specific

purpose was developed. Interest was aroused in the selection

through dramatic action.

Many of these children had meager vocabularies.

Root meanings of words were taught and remedial drills

were provided. By planning programs based on interesting,

purposeful, and challenging reading activities, progress

was made in improving the reading efficiency of some of

the pupils in the Reading Room.

With the opening of tne new term, three otHer boys

were enrolled in the Reading Room. They had great trouble

with the reading subjects. However, on testing, all were

found to be very low mentally. One boy wanted to sleep

all the time. He was a stutterer and had a silly grin.

Another had some ability in art, but he wanted attention

and unless this boy received it, he would do nothing. The

third boy seemed to develop more mentally with the help

he received in the special room.

Many o£ the children were retarded because of health.

,~ A boy had bad teeth, which were affecting his hearing.

",He 'was also undernourished because four days each month there
"

,
~;:,
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was no food in the house. Another boy who was not yet

sixteen year:s of age held tViTO jobs and attended SCllool.

He remarked that he did not like to study a reading sUbject

because he went to sleep. He had been a school problem

in the past, but in the Reading Room, he seemed more

reliable than others. His experiences in the world made

him older than he really was in years.

The moving picture and radio were often discussed.

Many of the pupils attended the movies e~ery night. T11ese

boys and girls were sometimes accompanied by their parents,

but more' often the~ were not. One boy who was very nervous

continually told of tne things he had seen on the screen.

He admitted that he could not sleep after seeing some of

them, and he would often be drowsy during school.

The radio offers a leisure activity resembling the

motion picture in iliany ways. The scenes are generally not

as vivid as they are on the screen, and the details of

crimes are ordinarily omitted. However, one boy told that

after ,the scenes were described on the radio, he had terrible

dreams. In cases like these, the parents do not realize

the harm of the radio and the, movie.

Children of low I. Q. who associate with normal

people are more sUbject to maladjustment. They have not

the intelligence to help in making social adjustments and

fre~uently develop i~eriority' complexes. In all
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intellectual and social competition, they are at a serious

disadvantage unless they are wittl tnose in their own grade

of intelligence. This is one reason why they are often

much happier and better adjusted in special classes where

they are associating with others of their own kind. When

competition is emphasized in a group, it is important that

an individual shall be withthose.who are nearly equal

to himself in the abilities involved.

The Reading Room group compared the happiness they

enjoyed now with their school~ng of the past. When in this

room, they could express themselves without the fear of

being laugned at. Many dreaded the thought of ever

returning to regular classes. The pupils were not ashamed

of being in this room. They all seemed happy to be able

to compete with others of both their own ment~l and their

social level.

A teacher of regular class work made an inquiry

among pupils of average intelligence. They expressed

themselves as thinking that the Reading Room was a marvelous

place for boys and girls with reading disabilities.

In comparing this room and the work done witn other

rooms in the school, this can be said. The two activities

have different emphasis. The regular room of school

emphasizes a set curriculum with certain units of work

tnat must be covered in a definite way. The pupil must
"
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reach ~ goal which is set before he can pass the course.

In the Reading Room he must do his work fairly well, but

there is no set amount of work to be finished. The work

is taught from a practical rather than a scientific stand

point. The main difference between the Reading Room and

regular classes is the emphasis upon the needs of the

majority as conceived by those who frame the curriculum.

One teacher studies and understands each pupil. Classroom

procedures are usually more effective if the children are

at the same level of achievement. Not only does this room
;1

Ii supplement the work of the school, but it also gives
'J

B individual help.
~j

:j The p~ishment of the pupils in the Reading Room
11
H

~ had to be considered. At first some pUnishwent needed to

be administered. Later as the pupils became interested

in the work which they were doing, very little was necessary.

Public opinion has moveo rather steadily toward tHe view

that corporal punishment in scnool is out of place. When

corporal punishment is administered, it should be resorted

to for- its shocking quality rather than for the penalt~r

or corrective merits •

. A child will develop habits of lying and stealing

in an attempt to compensate for lack of prestige. He may

~~Y ~elinquent oehavior as a method of attracting attention.

Tl;le delinquent child is often the "hero" of his playmates.
'f
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This was demonstrated when two of the boys stole a car.

The car wa~ wrecked. As a result they spent several days

in the Friendly Inn. When they returned to school, they

became "heros" in the eyes of the other boys in this room.

Tlle Reading Room was organized according to

parliamentary procedure as were the other home rooms. One

was selected from the group·as temporary chairman. The

officers were nominated from the floor. Often there were

tl~ee or four people nominated for the same office. Much

rivalry was shown. It took several days to complete the

election. From this organization, they learned to
,

,i

! conduct club meetings and the various duties attached to
I
':
~ each office.
-',I

~1 The Reading Room program was integrated • Individual
h
R projects were empl1.asized more tllan those for the group.
\1

I Simplified science, word study, reading in special drill

pads or remedial readers, and arithmetic in special drill

pads were used. The plan was to retain the pupils in this

room only part of the time, then letthem take easy art and

handicraft, wood work, physical education, and music with

the regular classes the rest of the day. The success of

this plan was due to careful balancing of the program in

SUCIl a manner as to provide for the development of the whole

the other hand participation with other groups
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in the.socializing activities such as assemblies, movies,

playground, activities, clubs, and other projects offers

to.the mentally retarded child life situations which fit

him for social living. Thus character building is made to

progress side by side witn hand and mind training.

This plan is still in the experimental stage. The

solution in meeting the needs of the mentally handicapped

children in McLean Junior High School warrants the use of

the present arrangement. Their record of conduct proves

that they are happy. Very few disciplinary cases are

referred to the principal. Some definite improvement has

been noticed in personality traits. Althougll it is slight

in some cases, there is a gain in alertness, emotional

stability, and confidence.

INTEGRATION

Beginning the next year another method was used to

care for the mentally handicapped children. This time,

those who were making failing grades in arithmetic were

taken out of the regUlar classes and placed in a room for

remedial work. Arithmetic has contributed more to non

promotion of pupils in grades above the first than any

other SUbject of the curriculum.

Arithmetic. To study arithmetic, pupils need to have
"
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the ability: (1) to think intelligently regarding

quantitat~ve aspects of environment; (2) to apply numbers

and to appreciate their significance and functions in the

activities of daily life; and (3) to perform the necessary

computations with facility and accuracy. Numbers n~y be

thought of as a mode of t.Ldnking. As a result of 11is work

in arithmetic and its application in all subjects of the

curriculum, the pupil should acquire an appreciation of

the value of precise and accurate information. Leo J.

Brueckner says, "In the modern curriculum arithmetic has

much broader meanirig than was commonly recognized in the

traditional school."l

Present thinking emphasizes four functions of

arithmetic: (1) the computation, (2) the information,

(3) the sociology, (4) the psychology. Computational

arithmetic consists of the knowledge of skills and abilities

to be mastered. The logic of the number systenl has in

the past determined the order in whicn the aomputational

skills have been taught.

In order to function, the arithmetic curriculum

should first place much greater emphasis on social arithmetic.

Second, numbers in daily.life should be stressed. Third,

the pupil should also be led to see the functional value of

l Leo J. Brueckner, Child Development and Curriculum,
~pevelopment of Ability in Arithmetic" (Bloomington, Ill.:
PUblic School Publishing Company, 1938), p. 442 Part I.
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the various number processes and be given ample opportunity I

to apply t~em. Fourth, individual differences must be

considered when organizing the curriculunl. Pupils do not

all learn at the same rate nor do they learn the same body

of information from any single experience. Probably no

one of these devices is a solution for the problem of

individual differences.

A study was made of this group needing remedial work.

This was followed by giving both intelligence and achievement

tests. Scientists worked out this plan for testing

,.
-,

intelligence. They created tests which given to a large

number of people would indicate their relative brightness.

These usually consisted of simple-sounding questions

(sometimes trick ones), easy puzzles, tests of memory

such as the ability to repeat seven or eight numbers read

off haphazardly.

In the early days, exaggerated claims were sometimes

made about these intelligence tes~ expecially by laymen

who didn't understand them. After hundreds of thousands

of tests, the scientists found that they could establish

a normal level of intelligence whicll they set at 100. If

an individual is 10 per cent below this norm, he is said to

have an "Intelligence Quotient," I. Q., of 10; if 20

per cent above, an I. Q. of 120, and 'so on. The results

s;hould not be applied too rigidly. There is no doubt that··r
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. the tests do record intelligence and that their results are.

likely to correlate with achievement. 2

The achievement test has been established very

similarly to the intelligence test. Any procedure or

device that yields dependable information concerning the

status of a pupil with respect to some phase of hj.s develop

ment may be useful. The test situations used should yield

direct evidence concerning the characteristics of the

individual.

After considering the strength and weaknesses of the

pupil,·the next step is the identification of the factors

that may interfer with the optimum growth of the individual.

In so far as the school is concerned, these factors may

be found in the curriculum, in the teaching-learning

situation, in the materials of instruction, and in the

environment both in and out of school in which the learner

is found.

The usual sequence to find the factors which are

causing unfavorable pupil growth and achievement in a

particular learning situation is: (a) a review by the

teacher of scientific investigations for ideas about the

reasons for less than optimum growth; (b) investigation of

the factors conditioning learning; (c) formulation of a

- 2Bruce Bliven, "Genius: Its Cause and Carej' The Readers
Digest, 228:25, Apri1, 1941.

i
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hypothesis as to the probable factors that hinder learning;.1

(d) syste~tic investigation to find the causes of the

unfavorable condition; (e) planning a suitable improvement

program; and (f) a reappraisal of' the characteristics of

the pupil to determine the effectiveness of the proposed

program. Diagnosis is thus a logica~ process based on

tIle consideration of all available data and involves their

analysis in the light of knowledge gained by experience

and study. Treatment can be rational only if the diagnosis

reveals the nature of the deficiency and leads to the

identificati9n of the conditions contributing to it.

Careful diagnosis of the pupils' difficulties was

followed by the use of suitable remedial exercises and such

reteaching as each case seemed to require. In school the

pupil is constantly placed in natural problematic situations

in which the need of arithmetic arises. In these problematic

situations, the pupil will need to assemble the pertinent

facts from a variety of sources, array them in a systematic

manner, and then perform the necessary computations in

order to arrive at a solution. Investigations have shown

.that f'rom twenty to forty per cent of the error s in

problem solving are due to errors in computation.

Four major factors are involved in the solution of

verbal problems. found in text books: (1) the ability to

c~mprehend the meaning of' the statements in the problem
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and the situation that is presented; (2) the knowledge

of essential facts and principles needed to arrive at the

solution; (3) the ability to select the processes to be

used in solving the problem; (4) the ability of the pupil

to perform the necessary computations accurately.

Various types of reading exercises help the pupil

to overcome some of this difficulty. Newcomb found that

teaching the pupils a systematic method of attacking the

solution of a problem yielded excE;3llent results. The

method he taught was as fqllows:

Reading problems over carefully and thoughtfully
before attempting a solution, looking up the meaning
of any unfamiliar work, analyzing and arranging data
given in an orderly manner, determining the precise
data required, selecting in the proper order the various
processes necessary to effect a solution, deciding
before-nand a reasonable result to expect, and c~refully
checking or evaluating the i'inal result secured.v

Other and similar experiments show that large returns

result from a systematic attack on work in problem solVing.

The testing approach helps to locate the places where

difficulty exists, but it does not indicate the cause.

Remedial work no doubt is needed. The folloWing project

was tried and proved successful in increasing pupils' ability

to solve problems.

T.be remedial instruction was planned to cover a

~R. S. Newcomb, "Teaching Pupils How to Solve
p'roblems in;Ari~hmetic," Elementary School Journal p. 1830,
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period .of eighteen weeks. All the work was done in the

recitation ,period. During the first three weeks the

pupils were taught to read and analyze problems. The

pupils were directed to open their books to a page

containing a list of problems. Before solving a problem,

drill was given in finding what facts were in the problem,

what was asked, the process or different processes which

should be used in solving the problem, and the answer in

round numbers. A list of problems was written on the

board and pupils were instructed to answer the above type

of question either orally or in writing. A study was made

of the results, and then each pupil was given practice in

the exercise upon Wl1ich he failed. Pupils haVing the

same difficulties were given instruction in groups.

For the next four weeks, pupils worked a large

variety of problems which contained data from actual life

situations. They submitted lists of problems in addition,

sUbtraction, mUltiplication, and division. In this way

interest was aroused in solving different types of
-

problems.

During the follOWing weeks pupils solved problems

wi thout, the use of numbers. These examples will furnish

suggestions.

1. If you know the amount of cloth needed to make a

,iciI'ess; how could you find the amount necessary for three
"
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dresses?

2. If you knew the cost of one dozen oranges, how

could you find the cost of' six oranges?

3. If you knew the height of each pupil in your

class, how could you find the average height?

4. If you knew the amount paid for a house and the

rate of commission, how could you find the comnrlssion?

5. If you knew the present population of your town

and the population five years ago, how could you find the

amount of gain? the per cent of gain?

During the last few weeks the pupils were taught to

read problems and stUdy vocabulary. These devices were used:

1. The pupils stated the problems in their own

words. The problems were stated in as many ways as possible.

2. In various problems, words were studied which

might cause difficulty. The pupils explained the meaning

or de~ined such words. Some words with which pupils have

difficulty are; area, average, dealer, retail, commission,

salary, rent~ broker, wages, merchant, debt, expenses,

acre, income, profit, loss, and insurance. Whenever

"

possible, concrete explanations were made.

With these facts in mind, the remedial work was

organized. The program was: (1) to give tests; (2) locate

individual difficulties; (3) apply remedial instruction;

and (4) give tests again to see if remedial instruction had

1
I

. !
<.
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been beneficiale It was found by the tests that in most

cases there had been some advancement. Careful diagnosis

of their difficulties was followed by the use of suitable

remedial exercises and SUCh reteaching as eacn case seemed

to require.

Arithmetic to be learned effectively will develop

real and interesting experiences on the part of the child.

The experiences must be of such a nature as to present

to him problems which he really wants to solve, and for

the solution of which he needs one or more facts or processes

of arithmetic. Only on such a basis does the learning

have reality and meaning to the child.

"
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CHAPTER IV

CONCLUSIONS

Public education in the United States was conceived

and developed as a comnlunity activity. The home and school

cooperated to form an effective partnersllip. This discussion

has shown that the home and school are important in the

lives of its pupils.

There are very few people who are exactly average

i in every respect. There are, however, cases of ITlarked andi
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extreme deviation that call for special provisions in

the educational program. E~treme deviation tends to breed

insecurity and a sense of inferiority. Therefore, in

dealing with them, our prime purpose is to help the chiid.

School success in itself is not the most important

item in the life of a child, but only one factor among

many others. During the time children spend in school

many tasks which are not directly related to the curriculum

or the general school situation must be performed to insure

their optimum growth. The growth of the child as a whole

must be put above all academic or other partial interests.

In other words the optimum growth of the whole child

should be the guiding criterion in planning and evaluating

the structure and policies of the future school.

School failures can be prevented. It is estimated,
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because of physical or mental defects, poor background,

peculiarity' of temperament, or the like, that about a

third of the children who enter the first grade each year

fail to be promoted to the second grade. The repeaters

cost the school annually much money. In order to meet

this condition tests should be given the child such as

intelligence, readiness, prognostic, and other types of

psychological tests. These represent only a sample of any

pupil's learning. The test offers an opportunity for

pupil performance which it is hoped will constitute a fair

index of the efficiency of the learning process itself.

Common sense and an effort to avoid mechanical inter-

pretations will assist the classroom teacher in being fair
i
~ and wise in their use. The tests should be followed by

remedial work to prevent failure.

One of our bigge'st handicaps has been the failure

of teachers to start out with a living problem, not simply

a word problem that calls for an answer which is known in

advance, but one which the child or growing' adult faces in
-

real life.

·t.

Modern children do not care to work in school,any

more than their pr~decessors. Their brains are no less

active and keen, but they are much more aware of the problems

of. the 'world,. Sensing the vitality of the need, they are

:1~patient to' be up.. and doing. They resent the time devoted
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to lifeless, purposeless, and intellectual grirm demanded

of them by. both parents and teachers.

The time has come to change the curriculum in

arithmetic if it is to assume its rightflu role as a

powerful tool to the great mass of society. Materials of

instruction must be improved and enriched. These units

need to be stressed: (1) arithmetic of the home; household

accounts, thrift, simple bookkeeping, methods of spending

money, and parcel post; (2) arithmetic of the community:

property and personal insurance, and taxes •

.Children grow and in growing, c.tlange, for wnich the

world is truly thankful. A feeble-minded child's I. Q.

will not change much year after year. But a child who is

retarded because of deprivation will improve when these

oonditions are removed. There are many factors in the

growth of a child that no mark can cover. Children need

individual training. No two develop at the same time and

in the same way. Some are born to be dUll, slow, fast,

backward, and feeble-minded. No good ever comes of labeling
-

a child. He is likely to do his best to live down or up

to that label, and it is usually a mistake. The result is

a failure. The volume of remedial literature is becoming

stupendous. The end is not in sight. There is much current

~esearch which is trivial. The social recogniti~n of the

n~eds for the handicapped child will tend to take out the
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best knowledge in this field and put a premium on basic

investigation.

The Reading Room was without doubt a success. In

some instances, backward. children had overcome their

timidity. Some individUals handicapped by speech defects

improved. As for the academic work, at least one half

of the pupils were able to return·to regular classes and

make passing grades. The permanent elements in this plan

were good. The mentally retarded child had been helped by,

instruction and segretation for special training.

Education may some day sense and furnish more

adequate gratifications to every grade of maturity and

every phase of life. To maintain a progressing ciVilization

may then become possible. As a result of all this work,

more happiness as well as efficiency will come within

what each individual can be and do.

To the alert teacher, the class room offers a

multitude of opportunities to plant the seeds of desire

for learning and life. Although it is possible only to

place the information before th~ there is ample evidence

that many useful careers are germinated in the classroom.

It may have been that a word of encouragement, an inspirational

program, or a deft suggestion during the recitation period

was responsible for a successful life in later years.

"
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,Educators and parents must join hands with the

schools, c?urches, radios, moving pictures, and ot.i:ler

agencies to educate the whole child. It is more important

to develop right attitudes, a sense of responsibilit)T, the

joy of work, and the spirit of tolerance than to teach

any specific book knowledge.

In conclusion, educators, parents, and all other

people interested in youth must remember that education

continues every hour of the day. The task seems even

greater when people realize that upon its successful

accomplishment depends the future status of America.

Ernest Seton Thompson has left the following

quotation which seems to be the true aim of all education.

"Manhood, not scholarship, is the first aim of education."

"
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